
[image: image1.png]LINCS sAIR

Leracy Iformation and Commanication System AMERICAN INSTITUTES FOR RESEARCH®

PROMOTING TEACHER EFFECTIVENESS

Leadership Guide for
Teacher Induction

‘ PREPARING ‘

These materials were developed by American Institutes for Research (AIR), in partnership with the Office of Career, Technical, and Adult Education of the U.S. Department
of Education, as part of the Promoting Teacher Effectiveness in Adult Education Project (ED-CFO-10-A-0066). The views expressed herein do not necessarily represent
the positions or policies of the Office of Career, Technical, and Adult Education or the U.S. Department of Education. No official endorsement of any product, commodity,
service, or enterprise mentioned in this material is intended or implied.




Leadership Guide for Teacher Induction
August 2015

Contents

Page

ivBackground and Acknowledgments


1Orientation to the Leadership Guide for Teacher Induction


1Introduction


2How to Use This Leadership Guide for Teacher Induction


3Master Planning Form


6The Readiness Step (To Help You Begin)


7Determining Program Readiness


7Identifying a Vision for Induction


9Selecting and Matching Participants for Teacher Induction


10Definition of a Mentor


10Roles and Responsibilities of the Mentor


11Roles and Responsibilities of the Beginning Teacher


11Mentor Qualifications and Selection


13Beginning Teacher Qualifications


13Criteria for Matching a Mentor and Beginning Teacher


15The Planning Step (Month 1)


20The Learning Step (Month 2)


21The Preparing Step (Month 3)


23The Applying Step (Months 3–9)


25The Reflecting Step (Month 9)


28References


29Appendix A. Tools in the Adult Education Teacher Induction Toolkit




Background and Acknowledgments

The U.S. Department of Education, Office of Career, Technical, and Adult Education (OCTAE)—through a contract
 with the American Institutes for Research and its partners World Education, Inc., and Drennon and Associates—created the Promoting Teacher Effectiveness in Adult Education Project to help improve the quality of adult education teachers in the United States. One goal of the project was to develop an adult education Teacher Induction Pathway that helps beginning adult education teachers become experienced teachers, and helps experienced teachers become mentor teachers. The Adult Education Teacher Induction Toolkit emerged from this project. The toolkit was field tested with eight adult education programs around the country in 2013–14. The contribution of the 46 people involved was immeasurably important to the development of this toolkit: 
· Canton City Schools Adult Basic and Literacy Education: Heidi Daniels, Jennifer Everetts, and Jane Meyer

· Elgin Community College: Sarah Burkhart, Josephine Cammallarie, Rose Dunphy, Andrea Fiebig, Sally Guy, Elizabeth Hobson, Elizabeth McNulty, and Karen Voo

· Heartland Community College: Kym Ammons-Scott, Jill Blair, Sarah Dalton, May Favis, Rhonda Glan, Starr Gobtop, Donielle Sharma, Tammy Truitt, Kerry Urquizo, and John Zimmerman

· Huntington Beach Adult School: Pamela Canlas, Steve Curiel, Robby Esquerre, Tracy Foreman, and Keith Meginley 

· Lewis and Clark Community College: Barb Dorris, Valerie Harris, Vicki Hinkle, Julie McAfoos, Marsha Morgan, Marilyn Schmidt, Sheila Vaughn, Monica Waller, and Nancy Young

· Rhode Island Family Literacy Initiative: Larry Britt, Lauren Lancaster, Sherry Lehane, Emily Schwab, and Karisa Tashjian

· Tempe Adult Education Program: Lynette Quinones, Vanda Salls, and Maria Spurgeon 

· Ventura Adult and Continuing Education: Crystal Cahuantzi, Heidi Sohn, and Steve Thompson 

Orientation to the Leadership Guide for Teacher Induction
Introduction

The influence of education programs’ leadership on student outcomes is second only to the impact of the teacher.
,
,
 Today’s program administrators are instructional leaders who shape the instructional environment in which their teachers and students succeed or fail.
	The most successful instructional leaders focus on teaching, learning, and teacher development;
 set the vision and direction for their program; support the development of their teaching staff; and ensure that there are effective management systems and processes in place.
 


In some adult education programs, primary responsibility for instructional leadership may reside with educators other than the lead administrator. This is especially true in programs where the administrator’s role is heavily managerial. For example, a program coordinator, department chair, resource teacher, or lead instructor may serve as a key instructional leader. Instructional leaders possesses content knowledge and instructional skills expertise that uniquely position them to guide and support continuous improvement in teaching and learning. The instructional leader also acts as the liaison between instructional staff and external stakeholders, advocating on the behalf of teachers to establish the value and benefit of induction and mentoring experiences and seek and secure the time, funding, and other resources needed for the successful implementation of teacher induction.

The Leadership Guide for Teacher Induction (Guide) is a tool designed to help instructional leaders (either a lead administrator or someone appointed by the lead administrator who has sufficient authority to have an impact on the induction process) better understand their role in the induction process. It details the activities and approaches instructional leaders use to lead and support the efforts of the mentor and beginning teacher as they work through the Teacher Induction Pathway, which is detailed in the Teacher Induction and a Toolkit for Adult Educators.

Broadly, instructional leaders will

1. Determine whether the program is ready to participate in the induction process using the Conditions for Success in Teacher Induction. This includes identifying and eliminating potential barriers. 

2. Reflect on and outline the vision for the program for the induction process.
3. Identify potential participants for the induction process and select the team.
4. Plan and hold the initial “kick-off” for the induction process.
5. Support the mentor and beginning teacher in tracking the work that needs to be done throughout the induction process, while assessing the impact the process has on them.
6. Lead the team participating in the induction process in planning the next steps of the induction process.
7. Garner support from and communicate the value of the process to internal and external stakeholders.
The first three responsibilities outlined above occur as part of the “Readiness” step of the induction process. Your role as the instructional leader is to set up your team for success. Then, during most of the induction process, you can help the mentor(beginning teacher pair(s) do the work they need, while holding regular meetings to make sure the process is on track and they are receiving the support they need. Toward the end of the process, you will facilitate collaboration among team members to identify the most effective way to draw on the wealth of knowledge gained through the process so that the team members can continue to grow professionally and so that others in the program can benefit as well.
How to Use This Leadership Guide for Teacher Induction
This Leadership Guide for Teacher Induction provides guidance on how you can support the mentor(s) and beginning teacher(s) who make up your “team” as they plan and carry out the steps in the Teacher Induction Pathway. This Guide includes opportunities for you as an instructional leader to reflect on how you can best lead and support your team. These reflections and the decisions you make should complement the work that is carried out by the mentor and beginning teacher as they conduct the work described in the Mentoring Guide for Teacher Induction.

This Guide begins with a Master Planning Form (p. 3), which provides a checklist of all the activities in which you will participate as an instructional leader. This form will help you track the tasks that need to be completed during every step of the Teacher Induction Pathway. However, it is important to note that the process is designed to be flexible and adaptable to your program’s context and to meet your team members’ specific needs, given their varied expertise. Although the process is laid out over 9 months, the team can decide to reduce or increase the amount of time needed to complete the process as long as you still engage in the induction pathway’s key activities, including regularly scheduled team meetings, classroom instruction and observation, and ongoing planning and reflection. 

The remainder of this Guide is divided into six sections, each reflecting one of the six steps of the Teacher Induction Pathway. Together, these sections provide specific guidance on how to prepare your program for participation in the induction process, support your team throughout the process, and plan to continue the work of helping the mentors and beginning teachers grow professionally. Each section includes a checklist to help ensure that you have completed all of the activities for that section.

It is recommended that the instructional leader review this entire Guide and the Mentoring Guide for Teacher Induction and consider what is needed for the successful completion of each step in the induction process. This will help you understand the big picture as you lead and support your team and give you a sense of what is required of the mentor and beginning teacher. You can then reread the step-by-step guidance in this Guide as your program moves through the process.

As you work through the Guide, you may find it useful to refer to the Glossary, which provides definitions of the acronyms and terms found throughout the Guide, and Appendix A, which lists all the tools in the Adult Education Teacher Induction Toolkit to help you quickly identify where to access the tools referenced in this Guide.
Master Planning Form

As the instructional leader, one of your primary responsibilities is to guide and support the mentor and beginning teacher through the induction process. There are many tasks to complete to help ensure the success of your team. The Master Planning Form lists all of the tasks you will need to complete and is intended to help you track your progress through these steps. It identifies when you will complete each task within the Teacher Induction Pathway and the related responsibilities. You will learn more about each task as you work through the rest of the Guide. For your reference, each section of the Master Planning Form is repeated in the appropriate section of this Guide. 
Table 1. Master Planning Form

	The Readiness Step (To Help You Begin)

	In this step, your primary responsibilities are to: (1) determine whether the program is ready to participate in the induction process using the Conditions for Success in Teacher Induction, including identifying and eliminating potential barriers; (2) identify what you want to accomplish for the program through the induction process; (3) identify potential participants for the induction process and select the team; and (4) garner support from and communicate the value of the process to external stakeholders.

	☐
Review the information brief on Teacher Induction and a Toolkit for Adult Educators to develop an understanding of what adult education teacher induction entails, the responsibilities of the three roles in the Teacher Induction Pathway, and the attributes that make someone more likely to succeed in each role.

☐
Review the information brief on Conditions for Success in Teacher Induction.

☐
Use the Program Conditions for Success Self-Evaluation Worksheet on p. 8 in the Conditions for Success in Teacher Induction to identify your program’s readiness for participation in the induction process.

☐
Complete the 1-hour self-guided online course, Introduction to Teacher Effectiveness and Induction. 

☐
Review the Adult Education Teacher Competencies and the Adult Education Teacher Competencies Self-Assessment.
☐
Use Table 2 on p. 8 in this Guide to develop and record your vision for your program’s participation in the induction process. In doing this, consider how the pathway can support induction into program priorities, the initiative the program is implementing or to the new content the beginning teacher is teaching.

☐
Review the definition, role, and primary responsibilities of a mentor described on p. 10 in this Guide. 

☐
Use Table 3 on p. 12 in this Guide to record how well the experienced teachers in your program meet the mentor qualifications and selection criteria.

☐
Use Table 4 on p. 14 in this Guide to match mentors with beginning teachers.


	The Planning Step (Month 1)

	In this step, your primary responsibilities are to: (1) plan and hold the initial “kick-off” for the induction process, (2) communicate the value of the process to the mentor, beginning teacher, and external stakeholders to secure buy-in, and (3) seek and acquire the time, funding, and other resources the team needs for success.

	☐
Schedule the initial meeting of everyone who will be participating in the induction process. Provide an agenda.

☐
All team members read the Teacher Induction and a Toolkit for Adult Educators, Teacher Induction and Mentoring Brief, and Evidence-Based Instruction and Teacher Induction prior to the initial team meeting. Plan time to review and discuss them. Consider alternate models for this, like a study circle.
☐
Review the 1-hour self-guided course Introduction to Teacher Effectiveness and Induction that you completed in the Readiness step prior to the initial team meeting and ask all team members to do complete the course. Plan time to review as a team.
☐
Hold the initial meeting for all mentors and beginning teachers (the “team”).

☐
Revise Table 2 on p. 8 in this Guide based on your discussion during the meeting.

☐
Meet with the mentor to review the completed Mentor Self-Assessment on p. 39 in the Mentoring Guide for Teacher Induction and determine the needed supports and their availability.

☐
Schedule regular meetings to meet with all the mentor(beginning teacher pairs together.


	The Learning Step (Month 2)

	In this step, your primary responsibilities are to: (1) support the mentor and beginning teacher to track the work that needs to be done throughout the induction process while assessing the impact the process has on them and identifying and eliminating potential barriers; and (2) garner support from and communicate the value of the process to external stakeholders.

	☐
Use and share Table 5 on p. 20 in this Guide as a checklist to help your team remember what needs to be done in this step of the induction process. 


	The Preparing Step (Month 3)

	In this step, as in the Learning step, your primary responsibilities are to: (1) support the mentor and beginning teacher to track the work that needs to be done throughout the induction process while assessing the impact the process has on them and identifying and eliminating potential barriers; and (2) garner support from and communicate the value of the process to external stakeholders.

	☐
Use and share Table 6 on p. 22 in this Guide as a checklist to help your team remember what needs to be done in this step of the induction process.
☐
Meet with the mentor and beginning teacher to discuss the Professional Learning Plan found on p. 44 in the Mentoring Guide for Teacher Induction and provide feedback.

☐
Meet periodically with the mentor to review the Mentor Portfolio, described on p. 21 in the Mentoring Guide for Teacher Induction.


	The Applying Step (Months 3–9)

	In this step, as in the Learning and Preparing steps, your primary responsibilities are to: (1) support the mentor and beginning teacher to track the work that needs to be done throughout the induction process while assessing the impact the process has on them and identifying and eliminating potential barriers; and (2) garner support from and communicate the value of the process to external stakeholders.

	☐
Use and share Table 7 on p. 24 in this Guide as a checklist to help your team remember what needs to be done in this step of the induction process.
☐
Meet with your team on a regular basis to check in on progress and supports needed for success.

☐
Meet periodically with the mentor to review the Mentor Portfolio described on p. 21 in the Mentoring Guide for Teacher Induction.


	The Reflecting Step (Month 9)

	In this step, your primary responsibilities are to: (1) lead the team in assessing the impact on student learning and in planning their next steps, including how to share what they learned and continue their own professional development; and (2) garner support from and communicate the value of the process to external stakeholders.

	☐
Use and share Table 8 on p. 26 in this Guide as a checklist to help your team remember what needs to be done in this step of the induction process.

☐
Plan and hold a meeting to reflect on what the participants in the induction process learned through the process and how to assess the impact on the program and student learning.

☐
Meet with the mentor to review the completed Mentor Portfolio described on p. 21 in the Mentoring Guide for Teacher Induction.

☐
Use Table 9 on p. 27 in this Guide to record your reflections on how your team can share what was learned during the induction process so that this knowledge can be sustained and scaled up.


The Readiness Step (To Help You Begin)
There are specific conditions that increase a program’s likelihood of successful implementation of an induction process. As the instructional leader, your first job will be to determine how many of these conditions your program has in place, to identify and eliminate potential barriers and to decide whether your program is ready to implement an induction process.
	Activities
	Tools

	☐
Review the information brief on Teacher Induction and a Toolkit for Adult Educators to develop an understanding of what adult education teacher induction entails, the responsibilities of the three roles in the Teacher Induction Pathway, and the attributes that make someone more likely to succeed in each role.

☐
Review the information brief on Conditions for Success in Teacher Induction.
☐
Use the Program Conditions for Success Self-Evaluation Worksheet in the Conditions for Success in Teacher Induction to identify your program’s readiness for participation in the induction process.

☐
Complete the 1-hour self-guided online course, Introduction to Teacher Effectiveness and Induction 

☐
Review the Adult Education Teacher Competencies and the Adult Education Teacher Competencies Self-Assessment.
☐
Use Table 2 on p. 8 in this Guide to develop and record your vision for your program’s participation in the induction process. In doing this, consider how the pathway can support induction into program priorities, the initiative the program is implementing or to the new content the beginning teacher is teaching.

☐
Review the definition, role, and primary responsibilities of a mentor described on p. 10 in this Guide. 

☐
Use Table 3 on p. 12 in this Guide to record how well the experienced teachers in your program meet the mentor qualifications and selection criteria.
☐
Use Table 4 on p. 14 in this Guide to match mentors with beginning teachers.
	· Teacher Induction and a Toolkit for Adult Educators
· Conditions for Success in Teacher Induction
· Adult Education Teacher Competencies
· Adult Education Teacher Competencies Self-Assessment
· Introduction to Teacher Effectiveness and Induction online course
· Table 2. Program Vision for Induction (p. 8 of this Guide)
· Table 3. Evaluation of Mentor Qualifications (p. 12 of this Guide)
· Table 4. Evaluation of Match of Mentor and Beginning Teacher (p. 14 of this Guide)


Determining Program Readiness

There are 10 conditions identified and described in detail in the Conditions for Success in Teacher Induction brief that will facilitate a program’s ability to make a change or move toward implementing a successful teacher induction process. A program can move forward with the process even if all 10 are not in place, but the likelihood of success increases as more of these conditions are in place.

Review the Conditions for Success in Teacher Induction brief and complete the Program Conditions for Success Self-Evaluation Worksheet on p. 8 in the brief to help you think about your program’s strengths and strategize about how you can move toward readiness as needed. As you review and consider each condition, identify potential barriers to your program’s successful implementation of adult education teacher induction and reflect on ways to overcome these.

Identifying a Vision for Induction
If you have determined that your program is ready to participate in the induction process, your next step will be reflecting on and creating your vision for what you would like to accomplish through the induction process. Having a clearly defined vision will help guide you when it is time to select your team for the induction process. It can also serve as a starting point for discussion with the selected mentors and beginning teachers during your initial meeting when you revisit the vision and revise it as a team. 
As you develop your vision for the induction process, review the Adult Education Teacher Competencies and the Adult Education Teacher Competencies Self-Assessment and identify the highest priority competencies for the program, keeping in mind the current conditions you identified in your program. You will need to communicate these priorities to the team. Consider how induction can support the priorities, the initiative the program is implementing or the new content the beginning teacher is teaching. Then reflect on the questions listed in Table 2 below and record your responses.

Table 2. Program Vision for Induction

	Question
	Answer

	1. What do you see as the greatest benefit to your program and instructors of participating in an induction process?
	 

	2. How can you build on the strengths, successes, and existing resources of your program to ensure that the induction process is successful?
	 

	3. In no more than one paragraph, if possible, summarize your vision for implementing the induction process.
	 


Selecting and Matching Participants for Teacher Induction 
There are no set guidelines on the number of mentors and beginning teachers you must have to participate in the induction process. In the field test of the Teacher Induction Pathway and Adult Education Teacher Induction Toolkit, there were many configurations of program teams,
 including 

· One mentor and one beginning teacher

· One mentor and two beginning teachers

· Two mentors and three beginning teachers

Although both large teams and small teams have their benefits,
 the number of participants you select should ultimately be based on the number of strong mentor(beginning teacher matches that you have and believe you can support (See the Criteria for Matching a Mentor and Beginning Teacher section on p. 13 in this Guide for details.).

Just as having the proper conditions in place is critical for the success of the induction process, having the right participants in the right roles can affect whether or not the induction process works. There are three primary roles in the induction process: the instructional leader, the mentor, and the beginning teacher.

	Your primary role, as the instructional leader, is ensuring that there is a supportive climate for the work of the mentor(s) and beginning teacher(s), including ensuring that the mentor and beginning teacher have adequate time and resources to conduct their needed activities. 


· Mentor. The role of the mentor is perhaps the most critical to the success of induction as a whole. The mentor’s main responsibilities are to guide and support the beginning teacher in setting professional learning goals, working to strengthen the beginning teacher’s instructional practice, and reflecting on progress and next steps.
· Beginning teacher. Beginning teachers may be new to adult education, new to the specific subject they are assigned to teach, or new to an initiative the program is implementing. Throughout the Teacher Induction Pathway, beginning teachers use new instructional practices and techniques and engage in a reflective process (that includes their mentor) to understand their strengths and weaknesses in an effort to refine and improve their instructional practices.
More details about the responsibilities of each participant and the attributes to look for in selecting participants for each role can be found in the brief Teacher Induction and a Toolkit for Adult Educators.

Because the research and the field test conducted in the development of the Adult Education Teacher Induction Toolkit identify the mentor as the lynchpin in determining the success of the induction process, it is critical that the right person be selected for that role. Additional guidance is provided below to help you select a strong mentor and match mentors with beginning teachers.
	Definition of a Mentor

A mentor is an experienced and exemplary teacher who nurtures professional growth in a beginning teacher by sharing their knowledge and insights and supporting the beginning teacher in their professional learning and growth. 


Roles and Responsibilities of the Mentor 

The role of the mentor in the induction process is to guide the beginning teacher through the Teacher Induction Pathway as he or she strengthens evidence-based instructional practices. This is accomplished using the processes and tools in the Mentoring Guide for Teacher Induction, which serve to help the beginning teacher reflect on the needs of his or her students, assess his or her areas of strength and need, set professional learning goals, and identify practical steps to reaching those goals, including modeling and other forms of scaffolding. 

Throughout the induction process, the mentor will use the Mentoring Guide for Teacher Induction to
· Become familiar with the induction process tools and protocols 
· Establish a trusting relationship and open communication with the beginning teacher

· Provide support for the beginning teacher to

· Develop a Professional Learning Plan based on self-assessment
· Document and reflect on professional learning and growth
· Demonstrate his or her learning in a final presentation to peers

· Provide modeling and guided practice, where needed, in evidence-based instruction, articulating the thinking behind the instructional choices they make
· Assist the beginning teacher in understanding and navigating the program’s site, culture, and classroom context

· Provide constructive feedback related to the beginning teacher’s understanding and performance, as demonstrated during classroom observations 

· Plan for growth as a mentor through self-assessment 
Roles and Responsibilities of the Beginning Teacher

The role of the beginning teacher during induction is to grow as an instructor and to support their colleagues’ improvement as mentors. This development requires openness to inquiry and change. Working collaboratively with the mentor, the beginning teacher will use specific tools in the Mentoring Guide for Teacher Induction to
· Engage in self-assessment, reflection, and planning
· Examine evidence, observe carefully, consider alternative explanations and possibilities, articulate their thinking and apply new learning in their instructional practice
· Help their mentors by communicating about their learning needs and offering constructive feedback about how the mentor can best support them 
Mentor Qualifications and Selection 

Not every experienced teacher can be a mentor. Effective mentoring depends on

· The skills, experience, and qualities of the mentor

· The ability of the mentor and beginning teacher to establish and maintain a strong relationship
· The willingness and ability of the mentor to provide constructive feedback and approaches to develop new knowledge and strengthen the beginning teacher’s skills
Experienced teachers who serve as mentors need

· Strong interpersonal skills, including relationship-building and communication skills

· To be able to model and articulate successful and reflective teaching

· To be able to deliver constructive, nonjudgmental feedback to others

· To be reflective and committed to continuing to strengthen their own practice

Table 3 below provides more details about the qualifications and selection criteria to use to determine which experienced teachers to select as mentors, along with suggestions for where to find this information. These qualifications were found to be important during the field test. You should complete this table for each experienced teacher in your program that you wish to consider as mentors.

Table 3. Evaluation of Mentor Qualifications 

	Qualifications
	Sample Evidence
	Yes/No
	Comments

	Five or more years of adult education instruction experience
	Mentor résumé 
	
	

	At least 10 hours per week of adult education instructional duties
	Program schedule


	
	

	Bachelor’s degree in the relevant content area
	Mentor résumé
	
	

	Ability to use student performance data, both formal and informal, to design and adapt instruction
	Student work such as writing samples, homework, quizzes, etc. and standardized tests
	
	

	Ability to use, model, and explain evidence-based principles and methods in the relevant content area
	Classroom observation, student performance data, videotaped classroom demonstration, prior training in mentoring, coaching, or professional development
	
	

	Ability to apply knowledge of adult learning theory and practice
	Sample lesson plans, classroom observation, videotaped classroom demonstration, student performance data
	
	

	Commitment and ability to support the growth and development of other teachers
	Prior participation in mentoring, coaching, professional development; oral or written recommendations from other teachers or instructional leaders
	
	

	Commitment to self-reflection and ongoing professional development and growth
	Prior participation in mentoring, coaching, professional development; oral or written recommendations from other teachers
	
	

	Interpersonal skills, including communication and relationship building
	Oral or written recommendations from other teachers or instructional leaders
	
	

	Ability to provide balanced, nonjudgmental, and constructive feedback to other teachers
	Prior participation in mentoring or coaching, oral or written recommendations from other teachers or instructional leaders
	
	

	Time management, follow-through, and organizational skills
	Oral or written recommendations from other staff
	
	


Beginning Teacher Qualifications

To be considered a beginning teacher, a teacher should be new to the field of adult education (i.e., have fewer than 3 years of experience in adult education), teaching a new subject area, or teaching under a new education reform or initiative, such as using standards-based instruction, integrated education and training, or career pathways. The beginning teachers who will be the most successful in the Teacher Induction Pathway are those who

· Step out of their comfort zone to try new practices while being observed and receiving constructive feedback

· Are receptive and eager to learn about and try new, evidence-based instructional practices

· Reflect on, apply and refine their instructional practices throughout the induction process

· Are open to constructive feedback and apply it to their instructional practices

Criteria for Matching a Mentor and Beginning Teacher

As important as understanding which experienced teachers will make good mentors is identifying which mentor will be the best match for each beginning teacher. The most successful matches are those in which the mentor and beginning teacher teach similar content areas and literacy levels, share similar involvement or interest in evidence-based instruction, are available to meet at similar times and locations, and have complementary needs and strengths.

For each potential mentor, consider and record the following information:

8. What content areas do you teach? 

9. What instructional levels do you teach?

10. Do you team teach in any of these classes? If so, which classes and with whom? 

11. What other areas of expertise do you have?

12. When are you available to mentor?

13. What is your teaching schedule? Access to technology?
14. Would you prefer working with someone at your own site? 

15. Would you be willing to travel to another site? If yes, how far are you willing to travel? 

16. Why do you want to be a mentor?

17. What are your strengths as a mentor—how do you think you can help?

18. What is your biggest concern about becoming a mentor?
For each beginning teacher, compile and record the following information:

19. What content areas do you teach? 

20. What instructional levels do you teach?

21. What other areas of interest do you have?

22. When are you available to meet with your mentor? 

23. What is your teaching schedule? Access to technology?
24. Would you prefer working with someone at your own site? 

25. Would you be willing to travel to another site? If yes, how far are you willing to travel? 

26. Why are you interested in working with a mentor?

27. What are your primary areas of need? How do you think a mentor can help you?

28. What is your biggest concern about working with a mentor?
	Securing the mentor’s and beginning teacher’s buy-in to the Teacher Induction Pathway is just as important to the success of this process as selecting the right team members. Because they are the ones doing much of the work, it is critical that they value it.


Gathering this information from the instructors that you have identified as potential participants will also help you to gauge their interest in participating.

With this information in hand, you are ready to match your mentor–beginning teacher pair(s). Review the information that you have collected and look for shared responses. You can use Table 4 to track which mentors are best matched with your beginning teachers.

Table 4. Evaluation of Match of Mentor and Beginning Teacher

	Criteria
	Mentor
	Beginning Teacher
	Match? (Y/N)

	Subject taught
	
	
	

	Population taught
	
	
	

	Scheduling/availability to meet regularly
	
	
	

	Location
	
	
	

	Complementary mentor strengths and beginning teacher needs
	
	
	


Once you have identified your pairs, inform the mentors and beginning teachers of the matches.

The Planning Step (Month 1)
With a solid understanding of teacher induction, the program conditions you need to be successful, a clear vision, and a strong team, you are ready to begin the induction process. However, rather than jumping right in, it is strongly recommended that you take some time to meet with your team to plan out the induction process. In this planning step, team members (instructional leader, mentor, and beginning teacher) do background reading and preliminary planning to build an understanding of the key concepts of teacher induction as well as the specific activities along the induction pathway. The purpose of this step is to get oriented to the induction process, get organized as a team, and begin building a trusting and supportive mentoring relationship.
	Activities
	Tools

	☐
Schedule the initial meeting of everyone who will be participating in the induction process. Provide an agenda.

☐
All team members read the Teacher Induction and a Toolkit for Adult Educators, Teacher Induction and Mentoring Brief, and Evidence-Based Instruction Brief prior to the initial team meeting. Plan time to review and discuss them. Consider alternate models for this, like a study circle.

☐
Review the 1-hour self-guided course Introduction to Teacher Effectiveness and Induction that you completed in the Readiness step prior to the initial team meeting and ask all team members to do complete the course. Plan time to review as a team.
☐
Hold the initial meeting for all mentors and beginning teachers (the “team”). 

☐
Revise Table 2 on p. 8 in this Guide based on your discussion during the meeting.
☐
Meet with the mentor to review the completed Mentor Self-Assessment on p. 39 in the Mentoring Guide for Teacher Induction and determine the needed supports and their availability.

☐
Schedule regular meetings to meet with all the mentor(beginning teacher pairs together.
	· Teacher Induction and a Toolkit for Adult Educators
· Teacher Induction and Mentoring Brief 
· Evidence-Based Instruction and Teacher Induction 
· Introduction to Teacher Effectiveness and Induction online course
· Mentoring Guide for Teacher Induction
· Table 2. Program Vision for Induction (p. 8 of this Guide)



When you schedule the first meeting, ask participants to read the three briefs in the Adult Education Teacher Induction Toolkit so that everyone has a common understanding of what the induction process entails (Teacher Induction and a Toolkit for Adult Educators), what the mentoring process entails (Teacher Induction and Mentoring Brief), and what it means to use evidence-based instruction (link to Evidence-Based Instruction and Teacher Induction). Team members should also complete the 1-hour self-guided course Introduction to Teacher Effectiveness and Induction as an introduction to the induction process and read the information brief on the Adult Education Teacher Induction Toolkit. Arrange time to review and discuss as a team.
At the initial team meeting, one of the first things that you and your team will need to decide on is the timing of the induction process:

· How long will you be involved in the Teacher Induction Pathway? Figure 1, which comes from the Teacher Induction and a Toolkit for Adult Educators, depicts the sequence of the induction process. You will notice that it includes a recommended time line of how the different steps of the process could play out over the course of an academic year. Depending on your program calendar, the actual time frame may vary. It is important to ensure sufficient time for all induction activities, classroom observations, and the application of new learning in the beginning teacher’s classroom. Explore technology options to support communication and meetings.
Figure 1: Teacher Induction Pathway
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· When will the induction process start? It is strongly recommended that the process begin as you, the mentors, and the beginning teachers are planning the program year. However, you can start at any time that works for your program—for example, at the start of any program cycle or semester.

· How often will you check in as a team? Although most of the work will be done by the mentor–beginning teacher pairs, team members will benefit greatly from having regular check-ins with the whole team. This will provide an opportunity for you, as the instructional leader, to ensure that everyone is on task and to problem solve to eliminate barriers. It will also allow team members to share what they have learned through the induction process, as well as any ideas and resources. This will help them see the bigger picture and remind them that they are not alone in the process.

Other important topics to review during your initial team meeting are as follows:

· The vision you identified. Review the vision you identified in Table 2 on p. 8 in this Guide. Facilitate a discussion with the mentors and beginning teachers to connect the induction to the larger program vision and goals. You can also revise the vision to better reflect everyone’s ideas.

· Roles, responsibilities, and expectations. Discussing roles and responsibilities, as outlined in Teacher Induction and a Toolkit for Adult Educators, will lead to a conversation about expectations, including what participants can expect from you (supports you will provide, etc.) and each other (support from the mentor and willingness to learn from the beginning teacher) as well as what you expect from them (complete the activities in their respective guides, come to you when they need help, etc.).

· Primary activities for each step of the process. These are outlined in the brief on Teacher Induction and a Toolkit for Adult Educators. You may also want to refer to the Master Planning Form on p. 3 in this Guide.

· The Adult Education Teacher Induction Toolkit. As a team, skim all of the materials to gain a better sense of how they fit together to support the induction process.

Throughout the process, you will meet with your team regularly to check in on their progress and identify any needed support. You will also want to look at the following:

· Key information learned through the online, evidence-based instruction courses. You may want to plan to meet after each course is completed to make sure that you share a common understanding of the information learned in the courses. (The mentors and beginning teachers will participate in these courses during the Learning step of the induction process.)
· The selected focus of the mentor–beginning teacher pair(s). By coming together to share what focus was selected and why the focus was selected soon after the decision is made, the pair(s) can get ideas from you and other team members about resources to use as they go through the induction process. Meeting also helps with team building as participants see that they are not going through the process alone and that there is support for them. Meeting also helps the participants get a better sense of how they fit into the big picture. Regular check-ins on the progress made will help to keep everyone on task and provide opportunities for collaboration.
· Mentoring and beginning teacher tips. The mentors and beginning teachers or the whole team can share their greatest successes and challenges in the mentoring process and provide support and encouragement for one another.
· Final sharing project planning. If the mentor–beginning teacher pair(s) used the Final Sharing Activity Planner found on p. 50 in the Mentoring Guide for Teacher Induction to plan a final sharing project, you will want to determine the logistics necessary for the beginning teacher to be able to share what he or she has learned. This might include presenting to colleagues at a staff meeting, sharing teaching activities that were particularly effective, etc.
You will also need to meet separately with the mentor. As discussed in the Teacher Induction and Mentoring Brief, not all experienced teachers make great mentors. The Mentor Self-Assessment found on p. 39 in the Mentoring Guide for Teacher Induction highlights the qualities and attributes of skilled mentors and identifies the mentor’s strengths and needs. Your role is to help the mentors to build their strengths and address the areas of need. To do this, you can meet with the mentor to review the self-assessment and determine what supports are needed and how to make as many of those available to the mentor as possible. The supports might include: holding meetings with the mentor to think through scenarios or address mentoring challenges, participating in mentor meetings, discussing the four key mentoring strategies outlined in this guide, and suggesting resources such as the Teacher’s Channel or the New Teacher Center for independent learning.

It is recommended that you schedule meetings in advance so that everyone has them on their calendars. Advance scheduling increases the likelihood that meetings will happen. It is also important to identify the purpose of each meeting so that participants can prepare in advance. Consider using technology options to reduce barriers to face to face meetings.
The Learning Step (Month 2)

With a strong plan in place, the team is ready to begin the “Learning” step. You will need to continue to support the pair(s) by ensuring that they have the resources and conditions they need to progress and remaining open and available to the pair—as a pair and also individually, so they know they are supported as a team and also as individuals. You will need to identify and remove any potential barriers to their success and maintain buy-in from external stakeholders. However, the bulk of the work lies with the mentor and beginning teacher. In this step, they will learn about key concepts in evidence-based instruction by taking two self-paced courses: Principles of Learning for Instructional Design and Motivating Adult Learners to Persist. The purpose of this step is to continue building the mentoring relationship by participating in a shared learning experience, and to develop a common, foundational knowledge base about adult learning and instruction. 
	Activities
	Tools

	☐
Use and share Table 5 on this page as a checklist to help your team remember what needs to be done in this step of the induction process.
	· Principles of Learning for Instructional Design online course
· Motivating Adult Learners to Persist online course 

· Table 5. Mentor and Beginning Teacher’s Activity Checklist for the “Learning” Step of the Teacher Induction Pathway (on this page of the Guide) 


You can use Table 5 to help the pair(s) track their work to make sure that they are benefitting as fully as possible from the tools provided as part of this Adult Education Teacher Induction Toolkit. The mentor and beginning teacher will find a similar checklist for this step on p. 17 in the Mentoring Guide for Teacher Induction to track their own progress.

Table 5. Mentor and Beginning Teacher’s Activity Checklist for the “Learning” Step of the Teacher Induction Pathway
	The activities below are intended to help the mentor and beginning teacher learn about key concepts and approaches to evidence-based instruction.

	☐
Mentor and beginning teacher learn about evidence-based instruction and motivation through two online courses: Principles of Learning for Instructional Design and Motivating Adult Learners to Persist.


The Preparing Step (Month 3)

With a strong understanding of principles of learning for instructional design and strategies that increase learner motivation and persistence, the mentor and beginning teacher prepare to continue the induction process. Again, you will need to ensure that the pair has the resources and conditions needed to progress through the Teacher Induction Pathway, provide support to them as individuals and as a pair, identify and remove any potential barriers to success, and maintain buy-in from external stakeholders. In this step, the mentor supports the beginning teacher in identifying learning priorities and developing a Professional Learning Plan (PLP) (found on p. 44 in the Mentoring Guide for Teacher Induction) that will focus their work together. 
	Activities
	Tools

	☐
Use and share Table 6 on p. 22 in this Guide as a checklist to help your team remember what needs to be done in this step of the induction process.

☐
Meet with the mentor and beginning teacher to discuss the Professional Learning Plan found on p. 44 in the Mentoring Guide for Teacher Induction and provide feedback.

☐
Meet periodically with the mentor to review the Mentor Portfolio, described on p. 21 in the Mentoring Guide for Teacher.
	· Adult Education Teacher Competencies
· Adult Education Teacher Competencies Self-Assessment
· Mentoring Guide for Teacher Induction 
· Table 6. Mentor and Beginning Teacher’s Activity Checklist for the “Preparing” Step of the Teacher Induction Pathway (p. 22 in this Guide)



You can use Table 6 to help the pair(s) track their work to make sure that they are benefitting as fully as possible from the tools provided as part of this Adult Education Teacher Induction Toolkit. The mentor and beginning teacher will find a similar checklist for this step on p. 18 in the Mentoring Guide for Teacher Induction to track their own progress.

Table 6. Mentor and Beginning Teacher’s Activity Checklist for the “Preparing” Step of the Teacher Induction Pathway
	The activities below are intended to help the mentor and beginning teacher plan for the continuation of the induction process over the next several months by working together to develop and refine the plans for and the instructional focus of the mentoring.

	☐
Mentor and beginning teacher meet to review the Adult Education Teacher Competencies and the Professional Learning Plan tools found on p. 41-52 in the Mentoring Guide for Teacher Induction.

☐
Beginning teacher completes the Adult Education Teacher Competencies Self-Assessment and identifies priority areas for improvement.

☐
Beginning teacher uses the reflection tools found on p. 41-43 in the Mentoring Guide for Teacher Induction to reflect on what they already know and are able to do and where they need support to inform the development of Professional Learning Plan.

☐
Mentor and beginning teacher work together to identify what they want to work on through the rest of the induction process and complete the Professional Learning Plan on p. 44 in the Mentoring Guide for Teacher Induction.

☐
Mentor and beginning teacher meet with the instructional leader to share the Professional Learning Plan on p. 44 in the Mentoring Guide for Teacher Induction and solicit feedback.

☐
Beginning teacher creates an Induction Portfolio where they will collect, document, reflect on, and refine their efforts throughout the induction pathway, as described on p. 20 in the Mentoring Guide for Teacher Induction.

☐
Mentor establishes a Mentor Portfolio where they will document and reflect on their efforts throughout induction, as described on p. 21 in the Mentoring Guide for Teacher Induction, and meets periodically with the instructional leader to review it.


The Applying Step (Months 3–9)

Having planned, learned, and prepared, the mentor and beginning teacher are ready to embark on the longest step in the Teacher Induction Pathway and apply all of the hard work they have done so far. The purpose of this induction step is to build beginning teachers’ independent and flexible implementation of the evidence-based practices prioritized in their Professional Learning Plans (found on p. 44 in the Mentoring Guide for Teacher Induction). Your role is to facilitate this by providing support to the mentor and beginning teacher as individuals and as a pair, identifying and removing any potential barriers to success, and maintaining buy-in from external stakeholders. This step provides multiple and varied opportunities for teachers to explore the meaning and application of evidence-based instruction and the Adult Education Teacher Competencies in their daily practice. Beginning teachers receive structured support through modeling, collaboration, and constructive feedback. Mentors also support teachers in implementing and evaluating new techniques or approaches, considering assumptions, asking questions, testing the research against experience and using the lesson planning and observation tools found on p. 61-86 in the Mentoring Guide for Teacher Induction.
	Activities
	Tools

	☐
Use and share Table 7 on p. 24 in this Guide as a checklist to help your team remember what needs to be done in this step of the induction process.

☐
Meet with your team on a regular basis to check in on progress and supports needed for success. 

☐
Meet periodically with the mentor to review the Mentor Portfolio described on p. 21 in the Mentoring Guide for Teacher Induction. 
	· Mentoring Guide for Teacher Induction 
· Table 7. Mentor and Beginning Teacher’s Activity Checklist for the “Applying” Step of the Teacher Induction Pathway (p. 24 in this Guide)



You can use Table 7 (below) to help the pair(s) track their work to make sure that they are benefitting as fully as possible from the tools provided as part of this Adult Education Teacher Induction Toolkit. The mentor and beginning teacher will find a similar checklist for this step on p. 23 in the Mentoring Guide for Teacher Induction to track their own progress.

Table 7. Mentor and Beginning Teacher’s Activity Checklist for the “Applying” Step of the Teacher Induction Pathway
	The activities below are intended to help the beginning teacher start to apply what they have learned. 

	☐
Mentor and beginning teacher meet regularly to apply, reflect on and document practice; support professional learning; review student data, ongoing work, and feedback; monitor progress; and refine professional learning goals. 

☐
Mentor and beginning teacher meet regularly with the instructional leader to review progress and support that is needed.

☐
Mentor provides modeling and guided practice related to evidence-based instruction.

☐
Mentor and beginning teacher identify the needs of the beginning teacher's students, analyze student data and feedback, and work together on lesson planning. 

☐
Mentor and beginning teacher discuss the beginning teacher’s evolving questions about evidence-based instruction and plan for observations using the tools included on p. 68-86 in the Mentoring Guide for Teacher Induction. 

☐
Beginning teacher participates in other goal-related professional development activities.

☐
Beginning teacher adds regular entries to the Reflection on Progress document (p. 46 in the Mentoring Guide for Teacher Induction) and maintains the Induction Portfolio described on p. 20 in the Mentoring Guide for Teacher Induction to support their ongoing professional learning.

☐
Beginning teacher completes bimonthly the Feedback to Mentor form (p. 48 in the Mentoring Guide for Teacher Induction).

☐
Mentor completes bimonthly the Mentor Reflection Form (p. 49 in the Mentoring Guide for Teacher Induction), maintains the Mentor Portfolio described on p. 21 in the Mentoring Guide for Teacher Induction to support their ongoing development, and meets periodically with the instructional leader to review the portfolio.

☐
Mentor supports the beginning teacher in using the Final Sharing Activity Planner (p. 50 in the Mentoring Guide for Teacher Induction) to plan a final activity to share what has been learned with their program peers.


The Reflecting Step (Month 9)
The visual representation of the Teacher Induction Pathway depicts it as a winding path rather than a straight line. Although this step appears at the end of this Guide, it is intended as an opportunity for you and your team to step back, reflect on what has already happened, and plan the next steps to move forward in the mentors’ and beginning teachers’ professional learning and growth in the context of your program's instructional initiatives. Your team may find it helpful to work even more collaboratively than they have before, with program goals driving their work instead of the goals of their individual pair.

	Activities
	Tools

	☐
Use and share Table 8 on p. 26 in this Guide as a checklist to help your team remember what needs to be done in this step of the induction process.

☐
Meet with the mentor to review the completed Mentor Portfolio described on p. 21 in the Mentoring Guide for Teacher Induction.

☐
Plan and hold a meeting to reflect on what the participants in the induction process learned through the process and how to assess the impact on the program and student learning.

☐
Use Table 9 on p. 27 in this Guide to record your reflections on how your team can share what was learned during the induction process so that this knowledge can be sustained and scaled up. 
	· Adult Education Teacher Competencies Self-Assessment 
· Mentoring Guide for Teacher Induction 
· Table 8. Mentor and Beginning Teacher’s Activity Checklist for the “Reflecting” Step of the Teacher Induction Pathway (p. 26 in this Guide)

· Table 9. Sharing Lessons Learned (p. 27 in this Guide) 


You can use Table 8 to help the pair(s) track their work to make sure that they are benefitting as fully as possible from the tools provided as part of this Adult Education Teacher Induction Toolkit. The mentor and beginning teacher will find a similar checklist for this step on p. 34 in the Mentoring Guide for Teacher Induction to track their own progress.

Table 8. Mentor and Beginning Teacher’s Activity Checklist for the “Reflecting” Step of the Teacher Induction Pathway
	The activities below are intended to engage the mentor and beginning teacher in reflection and planning for continued professional learning.

	☐
Mentor and beginning teacher review student, classroom, and program data to assess the impact of induction on student learning.

☐
Beginning teacher shares learning with colleagues.

☐
Beginning teacher completes the Adult Education Teacher Competencies Self-Assessment and compares to initial results.
☐
Beginning teacher completes Induction Portfolio, described on p. 20 in the Mentoring Guide for Teacher Induction.
☐
Mentor and beginning teacher meet to conduct a final review of professional learning and plan for next steps. 

☐
Mentor, beginning teacher, and instructional leader work together to plan for ongoing professional learning based on what they've accomplished and learned. 

☐
Mentor completes the Mentor Self-Assessment (p. 39 in the Mentoring Guide for Teacher Induction) again and plans for next steps.

☐
Mentor completes Mentor Portfolio, described on p. 21 in the Mentoring Guide for Teacher Induction, and meets with the instructional leader to review the portfolio.


Although not all of the instructors in your program may have participated in the induction process and not everyone will attend the same professional learning opportunities, your entire teaching staff can benefit greatly from what their colleagues have learned. By taking the time to reflect on the new knowledge and skills attained and being purposeful about how the knowledge and skills are shared, you can increase the likelihood of sustaining the use of the knowledge and skills beyond the induction process of professional development and scaling up what was learned so that it becomes part of the instructional toolkit of all instructors in the program. It is also beneficial to assess the impact of the Teacher Induction Pathway on the program and student learning. 

The mentor–beginning teacher pairs will each review and reflect on the work they have done through the year using the Final Self-Review by Beginning Teacher (p. 51 in the Mentoring Guide for Teacher Induction) and the Final Review by Mentor (p. 52 in the Mentoring Guide for Teacher Induction). Bringing the pairs together for a final meeting in which they collectively reflect on their experiences in the induction process will help to reinforce the shared experience. Although this may be the last time you meet with the mentors and beginning teachers as a team, this is not the end of the Teacher Induction Pathway; the mentors and beginning teachers should be encouraged to use this opportunity to think about the process formatively, not only summatively, as this is only one milestone in their lifelong professional learning. During this meeting, mentors and beginning teachers can discuss “lessons learned” through this experience and consider together how they can share what was learned during the induction process with other teachers in the program so that this knowledge can be sustained and scaled up. 

During your discussion, you might want to ask the mentors the following question: Based on your experience with the induction process, what do you think we can do to support and sustain within our program 
· Induction experiences for other Beginning Teachers

·  Other teachers’ initial understanding of induction?

· Other teachers’ initial understanding of evidence-based instruction? 

· Use of the Adult Education Teacher Competencies?

· Professional growth?

· Strong relationships between teachers?
You may want to use Table 9 to record the ideas generated in this meeting.

Table 9. Sharing Lessons Learned

	Lesson Learned
	Plan for Sharing This Knowledge
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Appendix A. Tools in the Adult Education Teacher Induction Toolkit

	Name of Tool
	Main Intended User
	Description of Tool
	Tool Location

	Teacher Induction and a Toolkit for Adult Educators (Information Brief)
	All team members
	This brief provides an introduction to and overview of what induction is and what the process involves. It explains the roles and responsibilities of instructional leaders, mentors, and beginning teachers throughout the induction process.
	http://lincs.ed.gov/publications/te/toolkit.pdf

	Conditions for Success in Teacher Induction (Information Brief)
	Instructional leaders
	This brief identifies the conditions needed within a program for an induction process to have a positive impact on the performance of beginning teachers. It includes a local program self-evaluation worksheet that instructional leaders can use to determine which conditions are present in their program before deciding whether to start the induction process.
	http://lincs.ed.gov/publications/te/conditions.pdf

	Teacher Induction and Mentoring Brief (Information Brief)
	All team members
	This brief defines a mentor, describes the impact that a mentor can have, and identifies characteristics of an effective mentor.
	http://lincs.ed.gov/publications/te/mentoring.pdf

	Evidence-Based Instruction and Teacher Induction (Information Brief)
	All team members
	This brief introduces evidence-based instruction.
	http://lincs.ed.gov/publications/te/ebi.pdf

	Leadership Guide for Teacher Induction
	Instructional leaders
	This guide offers specific directions and resources to help instructional leaders better understand their roles in the induction process. It details what instructional leaders can do to lead and support the efforts of mentors and beginning teachers as they work through the induction process.
	http://lincs.ed.gov/publications/te/leadguide.doc

	Mentoring Guide for Teacher Induction
	Mentors and beginning teachers
	This guide provides direction and support for the mentoring of beginning teachers in adult education. It provides specific guidance and resources to help beginning teachers, with support from mentors, to plan, document, and evaluate professional growth. It also describes effective mentoring strategies, provides tools to guide mentoring activities, and supports the collaboration between mentors and beginning teachers in planning, pursuing, documenting, and evaluating professional growth. It guides beginning teachers and mentors in using the Adult Education Teacher Effectiveness Toolkit.
	http://lincs.ed.gov/publications/te/mentorguide.doc

	Teacher Effectiveness Glossary
	All team members
	This glossary defines terms found throughout the Adult Education Teacher Effectiveness Toolkit.
	http://lincs.ed.gov/publications/te/glossary.pdf

	Teacher Effectiveness Annotated Bibliography
	All team members
	This annotated bibliography provides a detailed view of some key pieces of literature on subjects related to teacher effectiveness, teacher induction, teacher competency, and adult learning.
	http://lincs.ed.gov/publications/te/annotatedbib.pdf

	Introduction to Teacher Effectiveness and Induction (Online Course)
	All team members
	This self-directed, online course introduces the Adult Education Teacher Effectiveness Toolkit to all team members.
	http://lincs.ed.gov/programs/ teachereffectiveness/online-courses

	Principles of Learning for Instructional Design (Online Course)
	Mentors and beginning teachers
	This self-directed, online course supports teachers’ understanding of the key principles behind instructional design that promote the learning and of strategies for applying those principles in their teaching. 
	http://lincs.ed.gov/programs/ teachereffectiveness/online-courses

	Motivating Adult Learners to Persist (Online Course)
	Mentors and beginning teachers
	This self-directed, online course supports teachers’ understanding of strategies that motivate adult learners to persist. It also guides teachers in making focused observations of how these strategies are implemented. 
	http://lincs.ed.gov/programs/ teachereffectiveness/online-courses

	Adult Education Teacher Competencies
	Mentors and beginning teachers
	These competencies identify the knowledge and skills expected of any adult education teacher.
	http://lincs.ed.gov/publications/te/competencies.pdf

	Adult Education Teacher Competencies Self-Assessment
	Mentors and beginning teachers
	This self-assessment offers a structured approach to determining the knowledge and skills that adult education teachers still need to develop and to identify the professional development priorities that will help them to acquire such knowledge and skills.
	http://lincs.ed.gov/programs/teachereffectiveness/self-assessment 


� These materials were developed by American Institutes for Research (AIR), in partnership with the Office of Career, Technical, and Adult Education of the U.S. Department of Education, as part of the Promoting Teacher Effectiveness in Adult Education Project (ED-CFO-10-A-0066). Patricia Bennett was the Contracting Officer’s Representative for this project. The views expressed herein do not necessarily represent the positions or policies of the Office of Career, Technical, and Adult Education or the U.S. Department of Education. No official endorsement of any product, commodity, service, or enterprise mentioned in this material is intended or implied.


� Throughout this Guide, the term “team” will be used to refer to all of the matched mentors and beginning teachers participating in the induction process.


� With a large team, you may have more resources to draw from, such as specialized teacher knowledge. You have the experience and knowledge of multiple mentors to draw from, more teachers available to conduct observations, and more opportunities for collaboration. However, as is often the case when working with large groups, scheduling a time for many people to meet may pose more of a challenge, and it may require more work to ensure that all team members are completing the necessary tasks. With a smaller team, you may have the opportunity to work together more closely because you only have one another to rely on, scheduling team meetings may be easier because you have fewer people’s schedules to work with, and collaborative leadership may be easier to develop. Yet the impact may be less than with a larger team because fewer teachers are involved.
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